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WHY
change

Move towards
ComEe’rency Based
ducation

Responsible learning
Assess performance | Reflect progression
Learning and behavior that endures

Stakeholder and employers expectations

5 new skills courses

Resources

New technology
LMS

Video platform for pass-offs




PREVIOUS &
skills lab "%

RESEARCHING
for change




VVe are working ouf The number of hours Thaf need 1o be
allotted for skills lab instruction. The skills are taught
across two semesters and will be imbedded in several
courses. | need some feedback on how much time
progroms allow for instruction of specific skills (like
medication administration, IV insertion, foley insertion).
Currently, 1.5 hours (actual hours) are allowed.

Your post highlights tension that [exists] ...between a
traditional 1%-week semester and whaf learners need to
achieve competency-based outcomes|[/skills]. Some
learners will retain a skill the first time, but everyone has
skill decay. When we preload ~20 skills early in a
semester with no context, we decrease retention. Publish
what you do as the literature is basically silent on this

seismic shift in thinking.

We designed two specific skill instruction courses and
evaluations. The skiﬁs are broken into sets, allowing for
scaffolding of concepts. Instruction and practice are followed
by a high-stakes format competency. After the first
competency evaluation, unsuccessful students attend an open
lab to practice the known educational gap for remediation.

The first course (sophomore, 1 credit) includes vital signs,

RESEARCH
conclusions

1. Nurse researchers have indicated
that the way psychomotor skills have
been taught has been unchanged for
50 years (Leighton et al. 202

2. Traditional Clinical Education does
not prepare future nurses well
(Moore, et al., 2023)

3. If students don't practice or use a
skill after initial instruction, it is
unlikely they will retain them over
time (Kardon-Edgren, S., 2023)

. puidelines for what nursing students cannot do and may only observe.

Thark you for supporting our student nurses »s they transition inta peofersional nuriing rol

Octoder 20

In the current e appe ow rew nusing gradk who are
Jeiring Oy nuTing tasm new A pradustes come from o varity of sOhooR
with ditferant eaperiencat and training. In Grder £5 el Beat prapace nuning 1tudents once they are
Rired, it's IMpOrtant to wpport thar with a1 many spportunities o posalble and peovide every
OpgOtunty 10 prachice shils under e supenvison of a AR,

However, thers are stil cartain skils student murses are not sble 10 perform becsute they need to

Acquire Mons training and should saly cbwerve. bt seder to provide a condsient experience for nuriiry
studerty et \ W are diring our *cannot do” kil st Stusents shocld sl

wOrh Within the requirements of theis current 2 which cas e Seand in ther 1yflstut

Beyond the student’s syliabus, INEG_—_—=—s Seveloped the following

m-n-nind-tnm

10 10 10 the ADM o remove medcations

Mandls conrobed sutatances

Selup or change patient.contretied analgesls (PCA) settings

A oy | PO mads okay)

Act s w second verifier on bigh risk medications

Administar high rigk medications (e, insutle, hapasin] IV psh

Vagmal exsms - unless approved by the uslt Educator

Contral knes - Sresting changs, Clave changs, flush & madication pushes, draw bicod
Foley isaertion




SKILLS
courses

Skills | Skills 11
Fundamentals Basic skills Intermediate Intermediate Advanced,
Aide for day NG skills for stable  skills for intermediate,
Sterile patient complex and
principles IV meds patients fundamental
Foley CVAD dressing skills in
Med delivery change Specialty skills  complex
IV Therapy CVAD Meds for maternal, patients
Trach SXN newborn, and
Blood TXN pediatric Specialty skills
medicine for critical care

LMS .
organizat

Prepare

Videos

Extended text

Skills Procedures from text
(include rationale)

Pre-test

ion

2 student opportunities to
be the nurse

2 student opportunities to
observe

LabRN facilitates and
debriefs skill

Complete

Student has opportunities
to schedule open lab time
to practice

Instructed to bring a peer
with them to observe
performance checklist

Reflection
Post-test
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NOVICE
to expert

Rotation 1 Rotation 2 Rotation 3 Rotation 4
Sterile gloving Establishing Adding items to Sterile bubbles
and maintaining a sterile field

a sterile field

11

organization

{ Week S CVAD

1! mwreses Rk v.!f_' mnn
Template

o
Skills organized according to | ,
concepts = t
2 skill stations {':'
or ) Week 6 CVAD Accuss and Med Admin

4 skill stations et o

[ —
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CLINICAL

performance pass-off

Students sign up in pairs, one performs, one videos-vice versa
Skills I: H2T and Blood Glucose Skills IV:

Skills 1I: 3 skills: NG, Foley, Medication skills V:

Skills 11I: 3 skills: CVAD, Trach, Blood
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revisions

Slow Skills Open
down log lab

Effect of  Video

Tech 1 credit  Capture

LabRNs

Student
Performance
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STUDENT
perspective

Learning some | feel confident
THO\{[\/?S gtegegg of these in my abilities! It
at gorio o concepts by helps to learn it,
Sractics before having to figure do it in lab, and
chce 20 it ﬁg’lrpoecc’ju.crjllly then todreinforce
Jo d d | in durin
clinical setting! learning. C|iniCO|.g
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Thls Wwas an I
N amazing | 'Mproye .
,heor.lecrmng.' Wafc}?;nab _ king. f’echmq,_,e a ‘é’"y sterile
videos he| yboo! Or ne ear, .
but when ?'gsc:?)? ’eclrn, |dida ‘Ot o\ilg\%%\cng‘“ skill frg;r'lme. Goin ni‘i{, fips
perfom, fhe Skl”s me f(?f ; S‘Of‘g‘g 5. \% Wwas pe\' e ike myc;(s meSte, f:gl
better selr, | lines/009 e hanads buildin? <MoWledga i =S
understand jf ! fo do $OME, o it vilding op jredge is
" that gO‘t'ce pefore doind Confidenf%é) ourself T fog
on RIOC dlinical seffind: OVt these siij
i
...by reading the extended
text ﬁf thehprcgcedures and
watching the demonstration <ot .
videos multiple times helps I'm thankful that my th;;s:r:"ge : The videos were a
me to feel comfortable and figuring out equUIPMen’ 2 o s helpful intfroduction, but
enjoy putting new can ask questions fo s | deflnlfely learned most
knowledge to the test. opposed fo interacting Wit © by being able to do it
poF;'ﬁ)ant who isdre\‘zllng on me 10 on the mannequin
already Know.




Learnin
concepts by

elped in |

With the observation and
second practice, | can
remember the information
for my patients and the
aspects of safety | need to
check.

earnj :
Cemented howrrrc',mp%oas it
Use the OXygen

€quipment.

perly

g some of these

s by hayin
lgure.lt out actyq]| fo

remember

It was ‘:‘rﬂg ‘%heck\c\s* ?,cjos
stepe 'a partner Whe Xy

ho\l! g as reo“y e P ‘0

uiding ortunt
9 gve me the OPF\’/ m'\S‘C‘;{eS'

?ecrn through ™

| placed the oxygen device
incorrectly causing
discomfort an

learned I
now I'm confident
place a nasal can

atient
d tool inefficiency. |

ience, an
m the experience,
i | can correctly
nula.

WQS Iseli. bequSe l
jBrsces i 20 T
o < Seen fro What |

Practicing multiple skill
made me feel more
confident in my IV

S

insertion and general IV

bag medication
administration
capabilities.
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